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T this eticke, | describe the 21 ideas undetying a 42-y¢ar search o undenstand pll:dnm 1

4 carer 5 i e, roges s suppkmenti o e speeding e dea bte
et Tt of the 2 ides, st withadiscussion of how | hought 1 tests cook sccout
for i nd and wih 2 dscusion of the ACCEL Actve Conemd Ctznsip
Etial Bul —that despite the it
that Qs rose 30 puins durig the 20th cntey, peoie ofn seem o b opraig ot an
il el tat ot bl higher and may even be fower i some respets tan
previous fiencs.

Keywords: ACCEL, creativity, ethic, giftedness, intellieace, 1Q tests, WICS, wisdom

Hereis what scems like a parador; 1Q's rose, on average,  fcing the workd today—climate change, hunger, increasing
roughly 30 points all across the world during the 20th  disparity in incomes, poverty, violence—IQ does not seem
ceatury (Flyna, 2016). This means that someone identificd 1o be helping us make great inroads on any of those pro-
as “ntellotualy gifed” inthe year 1900 {say, withan 1Qof  blems cither (Stemberg, 2010b).

130) today would be viewed only 3 average in 1Q (wiha  Despite these surpess, o perkaps disappointments, the
century-plus later 1Q of sbout 100); someone identied a5 change in average Qs acros the world hase presumaby
intellctualy average” in 1900 (withan 1Q of 100) would  had a posiiv effcton some thngs, such as peaple’s abilty
have been viewed as borderline mentally deficient in 2000 1o manage and live with the modem technology of the
(with an 1Q of 70) curent era. One perhaps nceds some additional 1Q points
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6P Framework
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In this article, we propose a “6P" unified framework for understanding wisdom and accounts of wisdom: purpose, press,
problems, persons, processes, products. We discuss wisdom in terms of these 6Ps, which expand and elaborate upon
4Ps originally suggested for models of creativity. We open the article with a discussion of the importance of wisdom.
Then, we consider some past accounts of wisdom. We begin by considering explicit models of wisdom and then implicit
models (folk theories) of wisdom, first Western and then non-Western. Next, we elaborate upon the 6P framework. We
then consider how existing models differ from one another in terms of the 6P framework. Then, we discuss how the 6P
framework elucidates the development of wisdom. Finally, we draw conclusions, in particular, that a complete model of
wisdom ultimately would need to specify al of the 6Ps, but it is not clear that any current models do so.

Keywords
6P framework, balancing of interests, common good, ethics, wisdom

Every era believes its wisdom-related problems are press-  before, but now they seem more pressing than they have
ing and particularly severe (Grossmann, 2017; Grossmann ~ before: pandemics (the present example of which is
et al., 2020; U. M. Staudinger & Glick, 2011; Stemberg ~ COVID-19, with more possibly on the way), global cli-

ctal., 2019; Stemberg & Karami, in press). But not every
age faces a situation where unwise handling of a pandemic
has resulted in a catastrophe. Roughly 63 million cases of
COVID-19 have emerged as of the day we are writing these
words (November 30, 2020), along with close to 1.5 million
deaths (Worldometer, 2020). Some illnesses and deaths
were perhaps inevitable, but the wide differences across
countries show in stunning relicf the difference between
countries governed by wise individuals (such as New
Zealand, with limited numbers of cases) and not so wise
individuals (such as the United States, which at this time

Ieadks the world in numbors of cacss and whers the nrsident

mate change (which already is resulting in massive
changes of weather and even of geography in many loca-
tions around the world), weapons of mass destruction
(with governments now claiming to have hypersonic
nuclear missiles that are 5o fast that essentially there are
1o defenses against them), pollution (which is making
sick and even killing humans as well as members of other
species), and gun violence (which has become a routine
feature of life in American schools).

What, exactly, is wisdom? How does it function in the
solution of problems in lfe? In this aticle, we seek o inte-
orute diverse acconnte of wisdom inta 8 unifisd commaon

Journal of
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Abstract: A deeper leading to problem finding
inthe quality of

Using Sternberg's WICS mode s the conceptual basis of problem solving, this article discusses
the relations between creative, analytical, practical, and wisdom-based approaches as bases for
solutions to problems. W of P trol,
and coordination betweer th . We propase that constraints can act at each of three
levels—individual, contextual, and interactve. Individual constraintsinclude the metacomponents
(exculve processes) that undepineac f the four kinds of sltions.Contetual consiraits dinct
which of the four under what i Finally i

Salving, 1
hetps/ fdokong/ 103590/

d I constraints directly hother’sactions, The model
of meta-intellig oning helps to explain the variability in the ways
i The model 1

Reseved: 21 Noveanber 220

3
also helps explain why some solutions to problems are so much more comprehensive, and often
better. than others.

bl el ar i it el cpsmess and
decision making, dynamic

i judgment and

inteligence and creative thinking, and

upon which strategies to foster wisdom could be built, In the future, researchers should investigate
wiays g of wisdom.

Wisdom is usually omitted from accounts of giftedness
(Sternberg et al., 2011); however, promoting wisdom is
of special importance for gifted youth as smart people
are especially vulnerable to foolishness (Ambrose &
Sternberg, 2012). Gifted people may have unrealistic
optimism, cgocentrism, a false sense of omniscience,
a false sense of omnipotence, a false sense of invulner-
ability, and ethical disengagement because they think
they are immune to these tendencies (Sternberg, 2008).
Gifted education may need to move beyond the concep-
tion of intelligence, as intelligence is not enough to
address 21st-century problems (Sternberg, 2017).

The 20th century demonstrated the undesirable and
uncthical ways in which knowledge, creativity. and intelli-
gence were resourced, developed, and applied (Crafl,
2006). For example, Nazi medical experiments (1930s-
405), the Tuskegee Syphilis Study (1932-1972), Chester

ROEFER REVEN
21,0 8N0.3 13-
sV BD SIS 2801 19235%

With pressing issues such as global warming, political
unrest, and social inequality, the world today needs more
wisdom. We expect gifted youth to become the leaders,
scintits, und politiians that the workd needs in order to
promote!

(Renzulli, 2002). T ways to identify and enhance wis-
dom are important in general and gifted education. As
posited by Renzulli and D'Souza (2014), “the greatest pay-
off from focusing gifted education on ... using knowledge
wisely will be a dramatic inerease in the reservoir of people
who will use their talents to create a better world” (p. 368).
Recently, rescarchers have suggested that critical building
blocks of wisdom develop in late adolescence and early
adulthood (cg. Pasupathi et al, 2001: Richardson &
Pasupathi, 2005; Staudinger & Baltes, 1996) or even earlicr
than adolescence (Csikszentmibalyi & Nakamura, 2005).
Hence, it is pivotal for educators to understand wisdom
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A 4W Model of Wisdom and Giftedness in Wisdom

Robert J. Sterberg &) and Sareh Karami )

th century
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‘wisdom. Fourth,
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So much of the history of any field depends on the
coincidences of particular peaple who just happened
to be in it at particular times. We believe that the
field of giftedness has had  historical happenstance
that has shaped the field—one that has profoundly
influenced the field both for good and for bad. But
too many practitioners and researchers in the field
have not realized the cost of the bad or, at the very
least, the limitations of the good.

In his early, pioneering studies of giftedness,
Lewis Terman used a single test, an early version
of his Stanford-Binet Intelligence Scales, as a basis
for identifving children as eified e2. Terman.

higher rates than those from rural backgrounds
(Terman & Merril, 1960). For the mos, many of
these were children who, metaphorically, were born
with *slver spoons,” or even “gold spoons” in their
mouths. This sampling mitation matters not only
for mattersof identificaton. Populations ocher than
those he studied, being outside the mainstream,
‘might excel in ways that were adaptively relevant to
their own subeultural and ethnic groups but that
were outside mainstream criteria of success and
‘hence mainstream notions of what it means to be
“gifed,” what it means to be dentified as gified, and
what it means to develop giftedness (Dalev &
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A national experiment reveals where
a growth mindset improves achievement

David S. Yeager' g Jared S. Murray*, Robert Crosnoe', Chandra \!ulu—r‘

Etzabeth Tipton',

atia P. Hinojosa’, David Paunesku®, Carissa R

Ronaldo lachan'®, jenny Buontempo’, Sophia Man Yang', Carlos M. C ‘arvalhc

3 Rnlunﬂulm“.\l.mhm-(-opaux“ Pratik Mhatre', Ronald Ferguson', Angela L. Duckworth'* & Carol S. Dweck

A global priority for the behavioural sciences is to develop cost-effective, scalable interventions that could improve

the academic outcomes of adolescents a : ion level, but no such interventions have so far been evaluated in a

population-generalizable sample. Here we show that a short (less than one hour), online growth mindset intervention—

TeIcH boaciies That Ebellects) abilitias Caii b Gveloped = iproved riies amoog loveer SchieTfing studenty sl

increased overall enrolment to advanced mathematics courses in a nationally representative sample of students in

secondary education in the United States. Notably, the study identified school contexts that sustained the effects of
vth mindset the int grades wi aligned with the messages

rvention: ervent|

hen peer norms

Confidence in the conclusions of this study comes from independent data it processing, pr!-
registration of analyses, and corroboration of results by a blinded Bayesian analysis.

About 20% of students in the United States mn not finish high school

verty. poor health and

indecd, a Lancet

dary education outcomes

for adolescents “presents the single best investment for health and
wellbeing™.

mmm.n.m to secondary school represents an important period of

flexil
States, the grades of e

to the ninth grade (ay

roarees Whin such sradents underperform in or opt out of rigorous
coursework. they are far less likely to leave secondary school prepared
for college or university or for advanced courses in college or univer-
sity**. In this way. early problems in the transition to secondary school
can compound over time into large differences in human capital in
adulthood.

reflect on ways to strengthen their brains through schoolwork. and
they internalize the message by teaching it to a future first-year ninth
grade student who is struggling at the start of the year. The intervention
can lead to sustained academic improvement through self-reinforcing
cycles of motivation and learning-oriented behaviour. For example, a
growth mindset can motivate students to take on more rigorous learn-
ing experiences and to persist when encountering difficulties. Their
behaviour may then be reinforced by the school context, such as more
positive and learning-oriented responses from peers or instructors’

Initial intervention studies with adolescents taught a growd
in multi-session (for example, cight classroom sessions®
workshops delivered by highly trained adults; however. these were
not readily scalable. Subsequent growth mindset interventions
e belcker i slf -l minlobered amlioc sbfiigh lover &

course, expected. Nonetheless, previous randomized eval-
ncluding a pre-registered replication, found that online




OS5 ,8 1L,

4

> Barbara Lee

u
N -
T







ASly 9 Y)si«u

J Rescurla. V

Associative Strength (V)

Trizls (n)

W Y | ?
o>







Alfred Adler




69lS O guiwl
Stephen

JVCV




N : Aows «\\»
e Ol 2 S0

4

Marty Seligman




Steven C.

cly C

s ad Ogriwl
‘\'.; y ¢
°

:%)Uw.:
(3 Yg) o068 lgily LTy alyen g




Mo Olyyod 4 (SO .

4

Carl Gustav

g3 yUw

abgel  LEh Las obbiin 4 ol
S gl 4wy o i Cate Jodl e
PR St Sy B
.Aﬁb




Qb‘& «va APy K
S Ugsiml

|

Stephen

{




(e)r9d 0Ly s m53L

199 )L

Cymis Hb 4 glp gl ) (SogS s ya
5 ol dejls i by S oSl Wik

(S0 5 yaad 53



£2 3, cilw]led () osuss
‘ N Bl | )52 Sled .

Christopher R.

VIC




e a2 Ogsinl
s .

4 Steven C. Hayes




' o & Q&w}, « \ A)) ..."
\ ' 2l il ;3 5 yl90] ° °
§ *

i Edward Francis Diener liseo 31,31 U Jolad 45 ¢ g3l wlwas]




O kS Js
Paul Gilbert

:%)Uw)
U9 9065 Ceodlw @ G L plxe




4_;[,5195,)&’.)9‘1 rglg& «Y o» SKuSs

g0 ol 5 ale ] Lo p 51 pusly

«4\.0.17:3 Mb w,l s ﬁ,aW\

33 O3 =0yt y= 4 podidy Sl y

R N e ]
Caw] 83,5 03 50 Do pus

<




99 o

glall yaohs ol S30 Ul




